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Iintercultural Communication:
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1 Introduction
This study focuses on Japanese college students’ motivation of English 
learning from intercultural perspectives. Now that English is used in various 
countries, Japanese people will have to speak English as a communicative 
tool with not only native speakers but also people who speak English as a 
second or a foreign language. Japanese do not use English in their daily 
lives, so they are foreign language learners themselves. 
Since English is used as the lingua franca among people in more diverse 
countries than ever, Japanese students might have to improve their intercul-
tural skills as well as English skills. Besides, learning a foreign language 
involves learning the socio-cultural aspects of the target language. Therefore, 
when researchers examine the motivation of foreign language learning, they 
will be required to pay attention to its sociocultural context. 
Dörnyei (2001, p.30) points out as follows; “the most important new 
development in motivational psychology during the past decade has been 
an increasing emphasis placed on the study of motivation that stems from 
the sociocultural context.” In accordance with this statement, sociocultural 
factors are now considered to be effective for motivation, because learning 
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a foreign language involves the adoption of new social and cultural behav-
iours (Williams, 1994). Sociocultural factors could make a salient impact 
on the learner’s attitudes toward the target language community, on the 
learner’s interest in the target language and on his/her orientations toward 
the other culture. When viewed from this perspective, it will be necessary 
to investigate the learners’ sociocultural factors to analyze the constructs of 
“motivation”. This paper investigates Japanese college students’ motivation 
in learning English from intercultural and sociocultural aspects. 
2 Background
2-1  English in Japan: An international language but a long 
road to it
Dörnyei and Csizér (2002, pp.425-426) mention that applied linguists in 
the past have focused on how globalization is carried out through English 
and they claim that a study of the attitudes and motivation for the learn-
ing of foreign languages at a national level gains particular significance 
because of the promotion of English dominating as a global language. And 
Dörnyei and Csizér & Nemeth (2006, pp.6-9) explained how globalisation 
is connected with the linguistic landscape and how scholars think about it. 
They alleged that the increasing use of English for international purposes 
broadened the view of ownership of English. 
Considering its position in Japan, English has been the most salient 
foreign language, and almost all students start learning English as a main 
foreign language subject after entering junior high school. Recently in 
the face of growing pressure from the business world, the controversy of 
learning English at an earlier age was sparked and it has been discussed 
when it should be started. In 2008, the Ministry of Education, Culture, 
Sports, Science and Technology (2008) revised its curriculum guidelines and 
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English education ended up beginning in elementary school in 2011*1. 
On the other hand, in Japan, almost all people exclusively speak Japanese, 
and it is similar to the Hungarian context in Dörnyei and Csizér (2002, 
pp.422-423.). Once Schumann suggested that the greater the contact is, 
the more acquisition takes place (as cited in Ellis, 1997, p.231). Japanese 
can’t have much chance to speak English in everyday situations and can 
go through life without speaking English outside the class room. Therefore, 
Japanese students tend to reach the conclusion that it is laborious to master 
it. They realize the importance of learning English but they also acknowledge 
that it is difficult for them to acquire it and most of them are apt to give 
up making efforts after graduation. 
Besides, as Japan had practiced a closed-door policy until the end of 
the 19th century and has been an insular country; most people, especially 
old ones, are not accustomed to communicating with foreigners (Kowner, 
2002, p.340). However, though the number of foreign residents was 1.69 
percent of the population at the end of 2007 (Ministry of Justice, 2008), 
it is increasing year by year. Therefore people in Japan should recognize 
more than ever that it will be necessary to acquire both intercultural and 
English communicative skills in the future. 
Thus, though Japanese people consider English as a symbol of interna-
tionalization, it is a long road for them to acquire it. Because of the social 
and psychological distance (Ellis, 1997, p.231) as well as the linguistic 
distance (Kowner, 2002, p.340) between English and Japanese, Japanese 
people seem not to adhere to identifying with members of the target language 
community as much as the minority people in Canada or the U.S.A.  
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2-2  Japanese Intercultural communicative attitudes: WTC with 
outsiders
As Dörnyei (2001, pp.30-33) stressed the importance of sociocultural 
context in the study of motivation, intercultural perspectives have appeared to 
be increasingly important in the process of learning a second language. For 
example, Rubenfeld, Clément, Lussier, Lebrun and Auger (2006) examined 
the second language (L2) learning and attitudes toward the L2 community 
in Canada. They found that L2 experience resulted in positive cultural 
representations, which are equivalent to attitudes toward the L2 community, 
for both minority (Francophone) and majority (Anglophone) groups and 
concluded that L2 learning provides the opportunity which is associated 
with how we come to view other language communities. This research 
suggested that learning an L2 might positively influence intergroup relations 
for both minority and majority groups (Rubenfeld et al., p.627.). 
Csizér and Kormos (2008, p.31) also gave several reasons why intercultural 
contact is an important issue in second language acquisition: to be able to 
communicate with members of other cultures, to create opportunities for 
developing L2 learners’ language competence, and so on. They investigated 
the relationship of intercultural contact and second language motivation 
in the Hungarian context. One of their results indicated that students with 
high levels of motivational intensity engage in various types of intercultural 
contact more frequently than students who invest less energy into language 
learning (Csizér and Kormos, p.43).
Yashima (2002) showed that the willingness to communicate (WTC) in a 
L2 is an effective concept to account for L2 communication in the Japanese 
context. Yashima used the WTC scale in the first language (L1) context listed 
in McCroskey (1992)*2 to examine the willingness to communicate in English. 
However, there was not a direct path form motivation to willingness to com-
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municate as was expected from past research. MacIntyre, Baker, Clément and 
Donovan (2002, pp.541-542) also reported that their research has shown that 
motivation might operate somewhat independently from the influence of 
L2 WTC.
MacIntyre, Clément, Dörnyei, and Noels (1998) showed the notion of 
WTC in the L2 as a heuristic pyramid-shaped model comprising several 
layers and a range of linguistic and psychological variables and indicated 
that there are some different influences on WTC in L2 from in L1. Ma-
cIntyre (2007) reviewed some previous research concerning the WTC and 
preached L2 WTC learning is a state of readiness occurring in the present 
moment (MacIntyre, pp.568-569), which differs from the original WTC 
representing a stable tendency. Thus, as L2 WTC appears to be different 
from L1 WTC, another construct might be needed to conceptualize WTC 
in an FLL (foreign language learning) context.
As it is not so common for Japanese people to communicate in any 
foreign languages on the street, students also seldom have any personal 
intercultural contact with foreigners except for foreign teachers. In addition 
to that, it is said that the Japanese have a collectivistic culture and use 
high-context communication (Gudykunst, 1998, p.58), and they have a 
comparatively homogeneous community. That leads them to use Japanese 
style communication strategies most of the time and they end up having 
difficulties making people from other cultures understand (Kowner, 2002, 
p.341).
The original WTC was developed based on the concepts of the com-
munication styles of western culture, which assumes “talking”. However, 
the decision of whether or not to initiate communication also depends on 
the cultural context where the communication is arising, which MacIntyre 
(2007, p.572) indicated as “culturally conditioned”. Dörnyei also pointed 
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out like this; “What is important, though, is that WTC and communicative 
competence are not the same” (2003, p.12).   I think to define the concept 
of Japanese WTC needs another framework considering these Japanese 
characteristic traits and communication strategies. In this study, I propose 
three new items as “WTC with outsiders”; Kindness to a foreigner, Positive 
attitude and Non-verbal communication. Kindness to a foreigner means an 
open-minded communicative attitude toward foreigners like talking to or 
helping a foreigner. Positive attitude means a positive attitude to negotiate a 
compromise. Non-verbal communication means an active attitude like using 
various kinds of non-verbal behaviors. Even if someone cannot speak any 
foreign languages fluently, these communicative attitudes will be important 
in dealing with people with different cultural backgrounds. 
2-3 Attitudes toward L2 and Ethnolinguistic vitality 
Gardner (1985, p.60) indicated that one of three components of motivation 
is Attitudes toward learning L2*3. The attitudes in this case represent positive 
postures for learning a foreign language in Canada, where people are in a 
bilingual context. Gardner (1985, p.152) also stated that “ethnolinguistic 
vitality” (ELV) would offer promising and relevant measures to investigate 
the cultural milieu and the achievement. According to Turner and Giles 
(1981, p.229), ELV is influenced by some favorable sociostructural factors 
which a particular group had and the more vitality the group had the more 
likely it will survive and thrive in interethnic contexts. They stated that 
the most important structural variables which are considered to determine 
ELV can be subsumed under status, demographic and institutional support 
factors. 
Dörnyei and Csizér (2005) provided further insights into ELV and second 
language acquisition. They remarked the concept of ELV has been used in 
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research and several instruments have been developed for the assessment of 
both the objective and subjective vitality conditions of a given ethnolinguistic 
situation (p.332). They investigated Vitality of L2 community, which is a 
factor extracted by Dörnyei and Clément (2001, p.407), using two items 
of the perceived importance and wealth of the L2 communities. Their 
overall result concerning the vitality of five different foreign languages 
implied that increased contact promotes intergroup, language attitudes and 
motivated language learning behaviors up to a certain point, whereas if the 
contact exceeds a certain threshold level, it seems to work against positive 
intercultural relations. They argued that the “U-turn” might be related to 
the decreased category salience and the decreased importance attached to 
intercultural contact (Dörnyei and Csizér, pp.352-354).  
The study of Rubenfeld et al. (2006, p.628) showed that the vitality of 
the ethnolinguistic group greatly influenced the process in which individu-
als come to view the L2 community. They hypothesized that according to 
Multicultural Hypothesis perspective by Berry (as cited in Rubenfeld et 
al., 2006, p.615), holding positive cultural representations of other ethnic 
groups would be largely associated with one’s own ethnic identity. They 
expected that high ELV groups would permit the L1 identity maintenance 
that would be required for positive representations of the L2 community 
(Rubenfeld et al., pp.615-616). However, their research found that people 
who have high ELV (Anglophone) show no patterns of addictive bilin-
gualism, rather people who have low ELV(Francophone) have positive L2 
representations once reassurance of the L1 identity takes place (Rubenfeld 
et al., pp.626-627). 
The implication of these researches was that learners’ awareness about 
L1 would be considered as an important factor in the learning process 
and that researchers should examine the relationship between ELV of 
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L1 and ELV of L2. In line with social constructivist theory, Rueda and 
Dembo (1995, p.275-276) explained that motivation is socially negotiated, 
socially distributed and context-specific. They claimed that psychologi-
cal characteristics, such as motivation, are not viewed as characteristics 
of the individual, but of the individual-in-action within specific contexts 
(Rueda and Dembo, p.267). From this point of view, it can be said that 
the primary issue that we should take account of is, not only ELV of L2 
itself in society, but what learners think about ELV of L2 personally, id 
est, in their learning process.
Considering the case of Japan, people have hardly ever experienced an 
invasion in history and never felt threatened by any other languages, so they 
are supposed to have had a high ELV of L1. On the other hand, Japanese 
are supposed to increase their ELV of English because they have come 
to recognize the importance of learning it as an international language. 
Therefore, it will be necessary to survey how learners take the impact of 
ELV of L2 upon ELV of L1. In this study, I investigated Attitudes toward 
the target language and the Influence of L2 on L1 identity by investigating 
two measurements; one is how important students think English learning is 
and the other is how fearful students feel about the increasing numbers of 
English speaking people, which may be a kind of “Fear of assimilation” 
in Dörnyei and Clément (2001, p.406).
3 Objectives of the study
This study surveyed Japanese Intercultural communicative attitudes and 
some motivational variables to make clear the relationship between Intercul-
tural communicative attitudes and some motivational variables such as Ori-
entations, Attitudes toward L2 and the Influence of L2 on L1 identity. 
The following are the research questions of this study;
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1 . What differences are seen in Japanese Intercultural communicative 
attitudes? 
2 . How do Japanese students’ Attitudes toward English and Motiva-
tional intensity differ depending on the Intercultural communicative 
attitudes? 
3 . What are the dimensions underlying the Intercultural communica-
tive attitudes and other motivational variables and what are the factors 
identified with them?
4  Method
4-1 Participants 
The informants of this research were 191 Japanese students in two universi-
ties in Aichi prefecture in Japan. They were learning English as a foreign 
language and 95% of these students were majoring in arts including English 
and their grades varied from freshmen to seniors. This study employed 
a questionnaire for the survey and the data were collected in April 2007 
during their classes. The students were told that their answers would be 
kept confidential and be irrelevant to their grades. Two cases were omitted 
from the total data because of many missing values and the same answers 
for each question. Therefore the total surveyed was 189.
4-2 Materials
The questionnaire specifically designed for this survey consisted of 24 
items, which are 6-point Likert scales ranging from strong agreement (+6) 
to strong disagreement (1). In this study 22 items were analyzed. 
Concerning motivational variables, I fundamentally based the concept of 
motivational variables of this study on Gardner’s (1985) Socio-Educational 
Model of L2 learning*3, but a considerable number of items was incorporated 
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or omitted. As Masgoret, Bernaus and Gardner (2002, p.286) pointed out, 
the measures of the AMTB have difficulty answering all items and a long 
administration time is required to complete it. Because the questionnaire 
was handed out during usual class time, it was necessary to reduce the 
administration time so as not to predispose the students to skimp on their 
responses. The motivational items were divided into two groups; Motiva-
tional Behavior and Motivational Antecedents. It was thought to be better 
that these two items should be separated, in accordance with Tremblay & 
Gardner (1995, p.506). 
The Effort and Attitudes toward learning the target language seem to be 
more important than Desire, as referred to in Csizér and Dörnyei (2005, 
p.20) that “motivation is a concept that explains why people behave as they 
do rather than how successful their behavior will be”*4. Therefore, in this 
study I adopt Motivational intensity and Attitudes toward the target language, 
but not Desire. The scale of Attitudes toward the learning situation was 
also omitted, because in this study I’d like to focus on the psychological 
aspects of learners in an interethnic context, not in the school context. 
As to orientational items, though Integrative orientation and Instrumental 
orientation basically reflected the definition of Gardner (1985), the items of 
Intercultural orientation were added originally in this study. The concept of 
this orientation is aimed at integrating with English speaking people who 
are not limited to native speakers. While Integrative orientation premises 
on only native English speakers, Intercultural orientation premises on the 
speakers of the community where English is spoken as L2 or FL, in other 
words, it assumes the outer or expanding circle community (Crystal, 2003, 
pp.60-61), unlike Integrative orientation which is supposed to be toward 
inner circle community.
The scales and items dealt with in this study were the following. (See 
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also Appendix for Japanese version)
*Motivational intensity (4 items)
Learning in school
Learning with audio-visual materials
Learning with written materials
Building vocabulary
*Attitudes toward the target language (3 items)
Studying English is not necessary in Japan.
Studying English spoken in diverse countries is important.
Studying English spoken in U.S. and U.K. is important.
*Influence of L2 on L1 identity
Fear of the increasing number of English speaking people
*Integrative orientation (3 items)
To learn about and understand people of U.S. and U.K. 
To exchange with people of U.S. and U.K.
To speak English like American or English people
*Instrumental orientation (4 items)
To get a good job
To get information through the Internet
For future career
To travel or work abroad
*Intercultural orientation (4 items)
 To exchange with people of India, the Philippines and Hong Kong
To exchange with people in China, Russia and Brazil
To learn about and understand people of various countries
To avoid friction and misunderstanding when speaking with foreigners
*Intercultural communicative attitudes (WTC with outsiders) (3 items)
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Non-verbal communication
Positive attitude to make a compromise with the opponent
Kindness to a foreigner in trouble
4-3 Procedure 
All collected data were analyzed using the Statistical Package for the Social 
Sciences (SPSS) 10.0. The procedure of the analysis was as follows:
1 . Computed descriptive statistics for Intercultural communicative at-
titudes.
2 . Analyzed reliability of Motivational intensity items and aggregated 
them to derive a reliable subscale 
3 . Performed one-way analysis of variance (ANOVA) to examine the effect 
of Intercultural communicative attitudes on Attitudes toward English 
and Motivational intensity 
4 . Submitted data to factor analysis to determine which items clustered 
together to form motivational-related components
5 Results and Discussion
5-1  Comparative analysis of Intercultural communicative  
attitudes
Though 24 items randomly arranged were administered, 22 items were 
used for this study. The mean and standard deviation for collected date were 
calculated (Table 1). Some items showed a ceiling effect, which means the 
respondents gave positive answers to them. Since it was inevitable due to 
the characteristic variation of motivational items and they showed only a 
subtle effect, I thought they were worth analyzing. 
The result of the Intercultural communicative attitudes shows that Non-
verbal and Positive attitude were considerably high and Kindness to a 
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foreigner was slightly over the median (3.5). Three attitudes are also graphi-
cally represented in Figure 1. It shows that even when students cannot 
understand verbally or a conflict of opinions arises with outsiders, they try 
to communicate with those from other cultures if they need to. Therefore, 
the Japanese college students of this study seem to have relatively positive 
attitudes for intercultural communication. However, the lower Kindness to 
a foreigner indicates that they may have a tendency to avoid a too close 
relationship with a stranger.
Table 1
Descriptive statistics of each variable
Variable N Mean SD
Motivational
intensity
Learning in school 189 3.75 1.19
Learning with audio-visual materials 188 3.68 1.41
Learning with written materials 189 2.89 1.34
Building vocabulary 189 2.96 1.20
Attitudes toward 
target language
Studying English is not necessary in Japan. 189 4.60 1.18
Studying English spoken in diverse countries is important. 189 4.50 1.04
Studying English spoken in U.S. and U.K. is important. 187 4.32 1.14
Influence of L2 on L1 Fear of the increasing number of English speaking people 188 4.11 1.41
Integrative 
orientation
To learn about and understand U.S. and U.K. 189 4.80 0.88
To exchange with people of U.S. and U.K. 187 5.10 0.78
To speak English like American or English people 188 3.78 1.12
Instrumental 
orientation
To get a good job 187 4.69 1.14
To get information through the Internet 189 4.22 1.14
For future career 189 4.68 1.08
To travel or work abroad 189 5.24 0.81
Intercultural 
orientation
To exchange with people of India, the Philippines and Hong Kong 189 5.04 0.97
To exchange with people of China, Russia and Brazil 188 5.02 0.99
To learn about and understand various countries 189 4.31 1.00
To avoid friction and misunderstanding 188 4.62 0.98
Intercultural 
communicative 
attitudes
Non-verval communication 189 5.11 0.79
Positive attitude to make a compromise with the opponent 188 4.38 0.94
Kindness to a foreigner in trouble 189 3.56 1.40
Note These are converted because of negatively worded items.
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5-2  The effects of Intercultural communicative attitudes on 
Attitudes toward English and Motivational intensity
First, I examined the subscale of Motivational intensity. Though four 
items of Motivational intensity were set according to Gardner’s (1985) 
motivational concept, the Cronbach alpha coefficient was calculated to 
check the internal consistency of these items. The reliability coefficient of 
the scale was acceptable for such short scale (α=.78). Therefore, the four 
items were aggregated to obtain the scale “Motivational intensity”.
In order to investigate Attitudes toward English and Motivational intensity 
depending on different Intercultural communicative attitudes, I summed up 
three Intercultural communicative attitudes (the reliability coefficient was 
0.41), then divided the students into three levels groups. The first group 
contained students with the lowest level of Intercultural communicative 
attitude, students with a medium level were put into Group 2, and students 
with the highest level were put into Group 3. The Chi-square for equality 
of variances was c2(2)=7.45, p<.05, which means the number of students 
Positive 
attitude to 
make a 
compromise
Kindness to
a foreigner
Non-verbal
Figure 1: Intercultural communicative attitudes
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in three groups was distorted. Table 2 summarizes how students of different 
intercultural communicative attitudes perceive the importance of English 
and try to make an effort to learn English.
The result revealed that students who had a more Intercultural com-
municative attitude assumed English more important. Above all, it was 
notable that students did not restrict English to native speakers’ language 
and the result indicated that the students who recognize that the English 
language belongs to diverse countries tend to have more positive attitudes 
toward intercultural communication. There are two possible explanations. 
One is that the students, who think English is important as a communicative 
Table 2:  Analysis of variance of Intercultural communicative 
attitudes across Attitudes toward English and Moti-
vational intensity
Variable Group mean F
Turkey post hoc 
comparison (5%)
2 3
Not necessary in 
Japan (converted)
1(n=46) 4.09 
2(n=66) 4.48 10.59 
3(n=76) 5.03
2 3
English in diverse 
countries important
1(n=46) 4.04  
2(n=66) 4.50  8.29
3(n=76) 4.80
English in U.S. and 
U.K. important
1(n=46) 3.91
2(n=65) 4.48  4.26
3(n=75) 4.45
2 3
Motivational 
intensity
1(n=46) 11.83 
2(n=66) 12.30 13.27 
3(n=76) 14.97
p<.05  p<.01  p<.001 ( The results of analysis of variance were adjusted by 
Bonferroni method)
 Note.  Group 1: The lowest level of intercultural communicative attitude, 
Group 2: Medium level,  Group 3: The highest level, respectively.
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tool, try to communicate positively with people from diverse countries. 
The other explanation is that after students communicated with people 
from various cultures, they noticed that English is important for mutual 
understanding. At any rate, this result revealed that that both the positive 
attitudes toward learning foreign language and the favorable Intercultural 
communicative attitudes are interrelated and it seems to be important for 
the teachers to be aware of it. 
5-3  Relationship between Intercultural communicative  
attitudes with other motivational variables
A factor analysis was conducted to identify broader underlying dimensions. 
A maximum likelihood extraction method was applied, and because the 
factors were assumed to be intercorrelated, followed by oblique Promax 
rotation. In the initial extraction, Influence of L2 on L1 identity was excluded 
because of lower communalities and later some items which registered 
less than .30 loading were also removed. A five-factor solution appeared 
to explain the data adequately with due considerations to the eigenvalues 
of Scree Plot. Table 3 shows the final pattern matrix obtained in the fac-
tor analyses contained relatively easily interpretable clusters of variables 
determining each factor. 
Factor 1 received appreciable loadings from 5 items, and three of them 
which have salient loadings related to interaction with various countries. 
Therefore, this factor is labeled Intercultural exchange. 
Factor 2 received loadings from 4 items, and all of them which have 
salient loadings are concerned with Motivational intensity. As a result, this 
factor is called Motivational intensity.
Factor 3 shows salient loadings from three items, which are associated 
with English native countries. Accordingly, this factor is labeled Integra-
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tiveness.
Factor 4 received considerably salient loadings from two items, which 
are concerned with work-related variables. Thus, this factor is called In-
strumentality on business.
One item of Factor 5 indicates how to respond to a foreigner in trouble 
in Japan and the other is the necessity of learning English in Japan. This 
factor is therefore can be termed Accepting differences.
In terms of the underlying structure, I here need to point out that the 
Intercultural exchange factor emerged, besides two other factors identified 
Table 3
Factor analysis of the intercultural communicative attitudes and other 
motivational items with promax rotation: Pattern matrix, eigenvalue 
and Factor correlation matrix
Factors
Items 1 2 3 4 5
To exchange with people of China, Russia and Brazil .82 .04 .12 −.07 −.18
To exchange with people of India, the Philippines and Hong Kong .82 .01 −.09 −.09 −.10
To exchange with people of U.S. and U.K. .45 .03 .20 .20 .08
To travel or work abroad .40 −.01 .06 .16 .19
Non-verbal communication .34 −.04 −.12 .01 .25
Learning with written materials −.10 .84 −.02 .00 .03
Building vocabulary .11 .79 −.05 −.08 −.05
Learning in school −.07 .61 .00 .15 .01
Learning with audio-visual materials .12 .52 −.06 −.11 .13
Studying English spoken in U.S. and U.K. is important −.01 −.10 .79 .01 −.13
To speak English like American or English people −.05 .01 .60 .02 −.05
To learn about and understand U.S. and U.K. .17 −.01 .52 −.01 .11
To avoid friction and misunderstanding −.14 .03 .41 .35 .07
To learn about and understand various countries .28 −.05 .38 −.18 .29
To get a good job .00 −.03 −.06 .92 −.06
For future career −.11 −.04 .07 .79 .04
To get information through the Internet .26 .23 .13 .31 −.07
Kindness to foreigner in trouble −.27 .16 .18 −.12 .61
Studying English is not necessary in Japan (converted) .21 −.07 −.27 .16 .60
Eigenvalue 5.62 2.25 1.48 1.23 1.10
Intercorrelations of the factors 1 2 3 4 5
 1 — .24 .58 .50 .50
 2 — .25 .25 .30
 3 — .57 .49
 4 — .52
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with former traditional orientations; Integrativeness and Instrumentality. 
As this emerged factor includes items concerning the reasons for learning 
English to exchange with people from various countries, and especially 
two items loaded higher than the rest presuppose to people who are not 
native speakers, it could be identified as Intercultural orientation. It should 
also be noted that all of the items of Factor 2 represent Motivational 
intensity and these items can be held together independently apart from the 
other variables. Judging from the intercorrelation of the factors, the results 
demonstrated that the Motivational intensity factor has no correlation with 
the Integrativeness factor. Therefore, it implies that Motivational intensity 
does not have a strong relationship with Integrativeness. 
Because the Influence of L2 on L1 identity was omitted due to low 
communalities, it does not seem to play an important role in Japanese 
college students’ motivation in this study. The result of Rubenfeld, Clément, 
Lussier, Lebrun and Auger (2006, p.622) showed that only L2 identity 
correlated with L2 confidence or attitude toward L2 speakers but not L1 
identity, and L2 and L1 identity did not intercorrelate in either major or 
minority groups. The result of this study also indicated that ELV of L1 did 
not relate to L2 motivation, and it implies ELV of L1 is neither threatened 
nor influenced by the higher-status of English yet. 
6 Conclusion 
6-1  Importance of Intercultural communicative attitudes on 
motivation
In this study, I adopted some variables concerning Intercultural com-
municative attitudes as “WTC with outsiders” and showed that Japanese 
students have highly positive attitudes. As the reliability of this subscale was 
relatively low, the WTC with outsiders scale will need to be examined more 
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precisely in future studies. However, this study revealed that these attitudes 
have a strong relationship with attitudes toward English and motivational 
intensity. Therefore, researchers should investigate how these Intercultural 
communicative attitudes effect motivation in various intercultural contexts. 
Above all, the variable Non-verbal indicated the highest value of all and it 
suggested that the conceptualization of WTC might depend on the learning 
context. In this study, the framework of WTC based on Japanese cultural 
characteristics could be acknowledged to some degree, and I propose that 
researchers should reexamine the learners’ psychological aspects reflecting 
learners’ socio-cultural context more than ever.
6-2 The definition of Integrative orientation 
From the result of factor analysis, a factor like the Intercultural orienta-
tion emerged. In interpreting the finding I intend to refer to the importance 
of the Intercultural orientation for EFL (English as a foreign language) 
learners. Gardner (2001, pp.4-6) reflected on antecedent studies of the Socio-
Educational Model and noted that in the extreme the variable Integrativeness 
involved complete identification with the community. This “community”, 
in the case of English, has been primarily interpreted as the Anglophone 
community all these years. As Gardner stated, in the Socio-Educational 
Model second language achievement is seen to refer to the development 
of near-native like proficiency. 
On the other hand, Dörnyei (1990, p.61) claimed that in an FLL context, 
learners set about learning with limited goals, such as mastering a good 
working knowledge of the language at around an intermediate level. In ad-
dition to that, the results of Dörnyei and Csizér (2002, pp.432-437) showed 
that compared with the 1993 scores, all the integrativeness scores in 1999 
decreased significantly*5, except for the results for English. As they pointed 
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out, English is becoming an international language and losing its national 
cultural base now. To explore the motivational process of EFL learners, 
researchers should take the worldwide uses of English into consideration 
and should involve not only the native community like the U.S. and U.K. 
but also other various communities where English is spoken in daily life 
or as a communicative tool within the research area.
6-3  Ethnolinguistic vitalities of English and Japanese and 
Future research
The students in this study revealed that they have comparatively high 
motivational attitudes and recognize the high ethnolinguistic vitality of 
English. However, the vitality does not appear to have a significant impact 
on their attitudes toward Japanese culture and language. This means that 
while they have a positive attitude toward English, they think Japanese is 
also very important, and learning English does not seem to pose any threat 
to their Japanese identity. 
However, if one thinks that the vitality of English is becoming stronger 
and stronger, students may feel it will become a menace to the Japanese 
language or culture and then they might no longer have a positive attitude 
for learning English and lose their motivation. When a person has not 
had enough contact with others from different cultures, the menace may 
lead her/him to have linguistic ethnocentrism. To avoid this, it will be 
important for students to foster intercultural communicative skills as well 
as English skills. 
In conclusion, the present study suggested that Intercultural communicative 
attitudes have an important effect on motivational variables and it indicated 
that the students supposed English as not only a native speakers’ language 
but rather a communicative tool. It remains the subject of future research to 
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articulate the Intercultural communicative attitudes and various orientations 
in connection with motivational variables. Each researcher may need to 
investigate the relationship among them within a specific cultural context 
separately and it may lead to gaining a better understanding of how these 
variables function.
Notes
1. It is officially called “Foreign Language Activities.” Refer to the following HP 
for the content of ministry's curriculum guideline in English version; http://www.
mext.go.jp/a_menu/shotou/new-cs/youryou/eiyaku/gai.pdf
2. McCroskey (1992) confirmed the reliability and validity of the WTC scale using 
12 items which represent the crossing of three types of receivers with four types 
of communication context. Though the WTC scale is consisting of 20-item, eight 
of the items are fillers.
3. According to Gardner (2001, pp.4-9), the main concept of Socio-Educational Model 
is integrative motivation, in which there are three components, Integrativeness, At-
titudes Toward the Learning Situation, and Motivation. And the Motivation is viewed 
as comprising three elements, which are effort, desire, and positive affect(attitudes 
toward learning the target language).
4. There are some other referential studies implying the importance of Motivational 
intensity. For example, MacIntyre, MacMaster and Baker (2001, p.483) noted that 
“self-reported Action Motivation processed can be distinguished from the goals 
and attitudes themselves, as represented by Attitudinal Motivation” and Dörnyei 
and Clément (2001, pp.402-403) stated that they included intended effort in their 
survey because it is the question with decisions which risk altering the linguistic 
profile of the nation.
5. Their result shows that means of integrativeness were 4.20 in 1993, 4.21 in 1999 
for English, but it dropped significantly, from 3.67 to 3.51, from 3.39 to 3.23, 
from 3.32 to 3.13, from 2.04 to 1.93, for German, French, Italian and Russian, 
respectively.
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Appendix
1、あなたは学校の授業における英語学習一般に積極的に取り組んでいる。
2、	あなたは学校以外の英語の音声に関する学習（テレビで英語の放送番組を見る、映
画を英語で聞く、英語の歌を歌うなど）に積極的に取り組んでいる。
3、	あなたは学校以外の英語の文字に関する学習（英語の新聞、雑誌、小説、インター
ネット記事などを読むこと）に積極的に取り組んでいる。
4、	あなたは英語の単語を覚えること（語彙数を増やす努力）に積極的に取り組んで
いる。
5、あなたの海外滞在歴は
6、あなたの最近のTOEICの成績は
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7、	英語を学習することは、英語が通じる国（インドやフィリピン、香港など）の人々
と話したり、交流するために重要だと思う。
8、	英語を学習することは、就職を有利にするために重要だと思う。
9、	英語を学習することは、インターネットなどから世界のさまざまな情報を入手す
るために重要だと思う。
10、	英語を学習することは、世界の様々な国（中国、ロシア、ブラジルなど）の英語
を話す人々と話したり、交流するために重要だと思う。
11、	日本人なので国内では日本語ができれば支障はなく、外国語を話す機会も滅多に
ないと思うし、また将来外国に行くつもりもないので、英語を学ぶ必要性はあま
り感じない。
12、	アメリカやイギリス以外の国（インドやフィリピン、香港など）で話されている
英語について、世界語としての英語学習も重要だと思う。
13、	特にアメリカ英語やイギリス英語を学ぶことが、英語学習は重要だと思う。
14、	言葉のあまりよくわからない外国人とでも必要ならば、身振り手振りなども使っ
て理解し合えるように努力する。
15、	英語を学習することは、アメリカやイギリスの人々や文化について、学び、理解
するために重要だと思う。
16、	英語を学習することは、アメリカやイギリス以外の様々な国の人々や文化につい
て、学び、理解するために重要だと思う。
17、	自分とは異なる価値観を持った（日本・外国のどちらでも）人と、ある問題につ
いて意見が対立し話し合う必要がある場合、自分の方から積極的に理解し合える
ように努める。
18、	英語を学習することは、海外に旅行や仕事で行くときに、役立つため重要だと
思う。
19、	英語を学習することは、アメリカやイギリスの人々と話したり、交流するために
重要だと思う。
20、英語を話す人が増え続けると、日本の文化や日本語が廃（すた）れる恐れがある。
21、	英語を学習することは、外国人との話し合いで摩擦や誤解を生まないようにする
ために重要だと思う。
22、	英語を学習することは、将来のキャリアのために重要だと思う。
23、	道に迷うなどで困っている外国人がいれば、言葉が通じなくても話しかける。
24、	英語を学習することは、アメリカやイギリスの母語話者のように“cool”な英語
を話すために重要だと思う。
